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Abstract 
This action research is conducted with objective to create a suitable mechanism that accommodates Erin ga Chosen: Nihongo 
Dekimasu hereinafter called as ERIN, with Japanese language syllabus in National University of Malaysia hereinafter called as 
UKM. Japanese language as a foreign language courses in UKM uses structural syllabus where the teaching of foreign language 
will focuses on the structure of the language. ERIN has been use for certain amount of time in Japanese language courses here 
since 2009 and a survey to acquire learner’s perception towards the teaching material has been conducted. Findings of the survey 
suggest that students perceive it as a very useful source in learning the language. This is due to its approach that introduces the 
language structure within everyday situations which eventually led to a glimpse of Japanese culture as well. The current Japanese 
language syllabus in UKM and ERIN apply a different approach in introducing the language. On the contrary, the core content of 
the language between these two materials is more or less the same content. Multiple approaches applied in teaching the same 
content of foreign language will expand learner’s ability to comprehend the language as well as the culture.  
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1.  Introduction 
Acquiring multi language skills has been essential in this globalized world. Higher education institutions have 
constantly been urged by work force industries to produce a graduate who have a high ability in adapting with 
multicultural work space. In other words, work force that is equipped with intercultural competency.  Sakuragi 
(2006) summarizes that benefits gained in learning foreign language commonly falls into two major categories: (1) 
practical and tangible benefits of being able to communicate in foreign language, and (2) broader and intangible 
benefits of expanding one’s intellectual experience. 
The practical and tangible benefits are acquired when a person is capable to converse in multiple languages, he or 
she managed to lead a smooth negotiation without using any interpreter. They are able to understand any foreign 
language document without wasting time searching for a translator. The broader and intangible benefits are gained 
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when a multilingual person is able to put themselves under a broader perspective of cultural views in contemplating 
any matters or issues. In nourishing the latter benefit, it is important to improve the teaching and learning of foreign 
language from merely teaching linguistics aspect of the language to exposing learners with skills to adapt with 
different cultures. The importance of equipping student with multicultural competency shifts the paradigm of 
teaching and learning foreign language.  
During the early years of creating foreign language syllabus, focus has been given to more rudimentary aspects 
such as lexical, syntax and grammar. Syllabus that emphasizes on language structure is called structural syllabus. 
As the discipline of foreign language teaching expands, it appears that knowledge in lexical and syntax alone is 
insufficient in equipping learners to adapt professionally in multicultural work force (Shanahan, 1996).  In a 
research by Peltokorpi (2010), the findings show that expatriates from Nordic who are able to converse fluently in 
Japanese were expected to understand the Japanese cultures as well. Furthermore, the findings also suggest that 
skills in language did not guarantee acceptance by the local employees. An expatriate with an average skill of 
Japanese language but somehow able to adapt with Japanese culture has been widely accepted by the local people 
within the company compared to expatriate who speaks fluent Japanese but failed to understand Japanese culture. 
Acceptance by the local people is important in ensuring a smooth profesional work progress.  
Rivers (1994) propose that foreign language department to open one or two courses that create awareness and 
skills in adjusting with different cultures. This course’s objective should be to expose their students to a variety of 
cultures and manners other than cultures and manners of their surroundings. This exposure will eventually lead them 
to be more tolerate and understanding in dealing with people and situation that are from different cultural 
background.  
Malaysia’s economic situation that encourages foreign investment here is a strong factor that demands for a work 
force that not only has expertise in certain technical aspect but is capable to adjust and adapt in a multinational 
working environment. This force triggers the need for some improvement in foreign language teaching in higher 
education institution. 
 
1.1.  Japanese Language at UKM 
 
Japanese language courses were introduced in UKM since 1974. Besides Japanese, there are 7 other foreign 
languages namely Chinese, Korean, Thai, Arabic, French, Spanish and German are being offered under Unit of 
Foreign Language and Translation. Students who are interested to enrol in these courses can register as an elective 
or guided elective subject. There are five levels in Japanese language courses that is level 1, 2, 3, 4 and 5. 
Approximately 250-300 students register for Japanese language courses every semester. Only 120-160 seats are 
offered for Level 1 every semester even though more than 500 students registered for the course during pre-
registration period. Limited number of teachers is an obstacle to open this subject according to the pre-registration 
number.  
Courses are conducted for 56 hours each semester, twice a week basis and emphasis is given to four language 
skills namely speaking, writing, reading and listening. Since this course started in UKM, various types of activities 
have been organized. They are Japanese Language and Cultural Day, International Language Day, Japanese movie 
shows and Japanese traditional cultural workshop for example, yukata demonstration, furoshiki, origami and others. 
School of Languages Studies and Linguistics also have Japanese student from Japanese universities who came here 
to study Malay or English language and some activities have been held with aim to give chance to Japanese 
language students to mingle and make friends with Japanese people.  Visit to Japan Foundation, Kuala Lumpur also 
organized occasionally to introduce them to Japanese library and cultural centre in Kuala Lumpur. Students are also 
encouraged to participate in any activities organized by Japanese Language Association of Malaysia, for example, 
Japanese Language Festival which is an annual event. Japanese language unit also invites Japanese employment 
agencies to give a talk regarding employment opportunity for those who have certain level of Japanese language 
skill. Japanese language instructors too do conduct special class for students who registered for Japanese Language 
Proficiency Test (JLPT), training them to be familiar with the formats of JLPT examination.   
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2. Problem Statements 
Although non-academic activities that introduce Japanese culture to Japanese language students have been 
organized few times a year, but in term of frequency of hours it is still relatively small. Japanese language courses in 
UKM still emphasizes on linguistics aspects of the language. Research by Maserah Shabudin, Hieda & Normalis 
Amzah (2008) was conducted to inquire what are motivations among students who took the language. The survey 
was designed based on motivation theory in foreign language studies by Gardner dan Lambert (1972) consists of 
integrative and instrumental motivation. Integrative motivation refers to motivation in foreign language learning to 
comprehend and eventually integrate target culture with their culture. Instrumental motivation refers to an act of 
learning foreign language as a tool in achieving certain objectives for example searching for employment or to 
obtain credit as academic purpose. The research findings show that high percent of students who came from various 
faculties took the language due to integrative motivation. They receive a very strong influence from the language 
through reading manga and their amazement towards Japanese work ethics. This influence urges them to take the 
language as a way to understand deeper about the culture. These findings are actually parallel with findings in 
World Wide Survey of Japanese Language Education conducted by Japan Foundation (Hieda, Normalis, Talaibek & 
Nezu, 2009). 
These findings suggest that teaching merely foreign language’s linguistic aspects cannot meet the current work 
force market demands. It is also unparallel with student’s motivation in taking the language.  Language course that 
blend linguistic aspects with essential number of culture aspects is critical. Considering this, Japan Foundation, 
Japan has taken the initiative to cooperate with publishing company, Bojinsya to develop and distribute a teaching 
material that meets the requirement. This teaching material is known as Erin ga Chosen: Nihongo Dekimasu or 
ERIN.  
Japanese language teacher in UKM did make an effort to use ERIN in the class. Feedback from students 
regarding the material is obtained through survey by Hieda, Normalis, Talaibek, & Nezu (2009). The research 
findings indicate that students accept cultural elements presents in the material due to its fresh presentation and 
suitable for young people. This material can be an effective tool to expose the students to real life usage of the 
language and can be a good starting point for them to understand Japanese culture. Nevertheless, the survey and 
teacher’s observation suggest that teacher’s guide and explanation are critical for the student to comprehend the 
material up to a satisfactory level.  
This action research aimed to create a mechanism that integrates the current main teaching material,  Minna no 
Nihongo with ERIN. This mechanism is expected to build a method that not only integrates two different materials 
but two different approaches as well. Hopefully the creating of this mechanism contributes to Japanese language 
instructor’s effort in UKM to create a language courses that are not only able to equip the students with language 
skills but with intercultural competency as well.  
3. Research Method 
3.1. Material Analysis 
ERIN is categorized as an audio-visual teaching material that applies functional communicative approach. 
Opposite to this the primary teaching material in UKM, Minna no Nihongo applies structural syllabus and focus on 
drill to develop grammar skill and is a printed material. The advantage of ERIN is the representation in form of 
audio visual.  
Using audio-visual material in foreign language class bring about two different arguments. First, it introduces the 
verbal and non-verbal aspects of the language. Second, it became merely an act of watching TV like we do outside 
the classroom (Erton, 2006). These two arguments are useful references in creating the mechanism. In creating 
appropriate mechanism to integrate two teaching aids that comprise similar linguistics item but apply a different 
approach, the first step is to analyze the material in order to measure its usability as well as the benefit that can be 
gained by utilizing it.  
Initially, ERIN was distributed in form of DVD and the price was quite expensive for student to acquire it. After 
a while, an interactive website has been developed by the Japan Foundation and can be accessed from mid 2010.  
ERIN was developed with two main objectives (Yanashima, 2007);   
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i. Learning Japanese language 
Although the grammatical content in this material is considered basic but this material is not appropriate for first 
time learner of the language. Its approach in introducing basic grammar is situational language approach. This 
situation approach is designed with an aim to present grammar structure base on certain situation followed by 
drilling exercise of the language structure. According to Richard and Rodgers (1990) situation refers to object, 
picture, realia complete with body gesture to explain the language’s structural form. Yanashima (2007) insists that 
this material is targeted at students who already have the basic knowledge of Japanese grammar but are keen to 
venture more on the usage of the language. Situations chosen in this material are daily life situations of Japanese 
people.   
ii. Learning Japanese Culture 
According to Yanashima (2007), when choosing which and what kind of cultural aspect to include in the 
material, the editorial team conducted a survey among Japanese language learners from 11 countries inquiring what 
type of Japanese cultural aspects that they would like to see and watch. Result of the survey eventually divides 
cultural aspects into three categories;    
a. Cultural lexical that often appears in Japanese language text book 
b. Historical and traditional aspects of Japanese people  
c. Contemporary Japanese culture 
ERIN webpage was developed with extra features such as the usage of subtitle that are not in the DVD. In almost 
every segment of the website is presented with choices of subtitle in either English or Japanese. This is contrary to 
the DVD that only have subtitles in Sketch Segment. We found that it give a big impact to the usage of ERIN 
because the cultural segment that employs a more difficult language can lead to learning the language as well when 
learners tend to observe and read the subtitles.  
For this research, the construction of mechanism stresses on the integration of cultural aspects in Japanese 
language class. Therefore, we choose the cultural segment of the material to be use in this action research. Cultural 
segment consists of three main segments. They are What’s This, Let’s See and Let’s Try. Each segment consists of 
25 cultural aspects. These three segments although represents Japanese culture but the approach of presentation 
differs.  
What’s This segment displays a visual that makes audience guess what it is. Gradually it will lead audience to see 
the actual thing. The thing appear in this segment are usually common tools or items that is being use in daily life 
but due to different cultures, it has quite a different shape compare to those same item that can be seen in Malaysia. 
But these common tools are a very familiar view in Japanese culture.  For example, bicycle parking lot, shoe rack, 
envelope and others.  
Let’s See segment on the other hand, instead of focusing of tangible item, it ventures into daily ritual of Japanese 
people. For example, morning ritual of a high school girl, Japanese houses, using public transportation, entering 
Japanese restaurant, Japanese convenience store and others.  
Let’s Try segment comprises particular activities that audience can imitates namely making bento, cheer leading 
(ouendan), manicure, origami, furoshiki and other activities that might exists in local culture but have very different 
style or identity.  
3.2 Method Using Audio-Visual material in Foreign Language Classroom  
Canning-Wilson (2000) reveals results of survey on how students highly accept the usage of audio-visual 
material in foreign language classroom. Cakir (2006) mentioned that the usage of audio-visual must adhere to the 
foreign language ability of the learner. Learners of basic courses only need around 2 minutes of the video 
presentation due to the limited knowledge of the language vocabularies and this can caused them to lose attention 
quite easily. The intermediate level learners can be presented with video around 5 to 10 minutes. 
Cakir (2006) indicates guidelines as technique in using audio visual material particularly in foreign language 
classroom base on Canning-Wilson (2000).  
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Table 1. Technique in Using Audio-Visual Material in Foreign Language Classroom 
Technique Method Implications 
Active Viewing 1.Teacher writes some key questions on the board about the 
presentation so that the students get an overview of the 
content of it.  
 
2.After viewing the questions, the students answer the 
questions orally, or the students may take notes while 
viewing. 
  
3.For more detailed comprehension, students are provided a 
cue sheet or viewing guides and let them watch and listen for 
specific details or specific features of language. 
 
However, it should be kept in mind that the level of the 
students should be taken into account and adapt the technique 
according to their levels. 
Active viewing increases the students’ 
enjoyment and satisfaction and focuses 
their attention on the main idea of the 
video presentation. So, it is necessary for 
students to take an active part in video 
teaching presentations. 
Freeze Framing 
And Prediction 
Freeze framing means stopping the picture on the screen by 
pressing the still or pause button. Video gives us an 
additional dimension of information about the characters’ 
body language, facial expressions, emotions, reactions, and 
responses. 
 
1.Teacher freezes the picture when he or she wants to teach 
words and expressions regarding mood and emotions, to ask 
questions about a particular scene, or to call students’ 
attention to some points.  
 
2.By freezing the scene the students can be asked what is 
going to happen next. So they speculate on what will happen 
in the next act. 
Freeze framing is excellent for 
speculation. This activity also fires the 
imagination of the students by leading 
them predicting and deducing further 
information about the characters. 
 
Silent Viewing In silent viewing, the video segment is played with the sound 
off using only the picture. This activity can also be a 
prediction technique when students are watching video for 
the first time.  
 
1.Play the video segment without the sound and tell students 
to observe the behaviour of the characters and to use their 
power of deduction.  
 
2. Then press the pause button at intervals to stop the picture 
on the screen and get students to guess what is happening and 
what the characters might be saying or ask students what has 
happened up to that point.  
 
3.Finally, video segment is replayed with the sound on so that 
learners can compare their impressions with what actually 
happens in the video. 
As video is an audiovisual medium, the 
sound and the vision are separate 
components. Silent viewing arouses 
student interests, stimulates thought, and 
develops skills of anticipation.  
Sound On And 
Vision Off 
Activity 
This activity can be interesting and useful to play a section of 
a video unit and remove the visual element from the 
presentation by obscuring the picture so that students can 
Through this activity the students predict 
or reconstruct what has happened 
visually depending only what they hear. 
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hear only the dialogue but unable to see the action.  
Repetition And 
Role-Play 
When there are some difficult language points in the video 
unit, closely repetition can be a necessary step to 
communicative production exercises.  
 
1.A scene on video is replayed with certain pauses for 
repetition either individually or in chorus.  
 
2.When students have a clear understanding of the 
presentation, they are asked to act out the scene using as 
much of the original version as they can remember.  
 
3.When students become confident with role playing and are 
sure of vocabulary and language structures, more creative 
activity can be introduced in which they are asked to 
improvise the scene to fit their views of the situation and the 
characters they are playing.  
 
Role-play involves students as active 
participants. As each student plays the 
assigned role, s/he becomes more and 
more involved. This activity also helps 
students to better understanding their 
own behaviour and to be more able to 
respond in a positive way to various 
human relationships. In other words, role 
playing is a good communicative 
activity and true preparation for real-life 
situations. It gives a chance to students 
to apply what they are learning. 
Reproduction 
Activity 
After students have seen a section, students are asked to 
reproduce either what is being said, to describe what is 
happening, or to write or retell what has happened. 
As it seems a bit difficult to perform, guidance, help and 
reassurance may be needed. 
This activity encourages students to try 
out their knowledge. Students will 
benefit from experimenting in English, 
even though it is challenging and 
mistakes are made.  
 
Dubbing Activity This activity can be done when students have the necessary 
language competence. 
In this activity, students are asked to fill in the missing 
dialogues after watching a sound-off video episode.  
It is interesting and enjoyable for the 
students to complete a scene from the 
video by dubbing. 
Follow-Up 
Activity 
It is important that a video presentation should lead to follow-
up activity as the basis for further extended oral practice.  
 
Discussion stimulates communication 
among students, and it helps to achieve 
communicative practice. With this 
activity students have an opportunity to 
develop sharing and co-operative skills 
 
In choosing which technique to apply, we have to take into consideration two parameters  below; 
 
i. How long will it take to apply those techniques because this action research is still at testing level. We 
refuse to consume a lot of our teaching hours experimenting this research procedure because it could result 
jeopardizing the smooth flow of the course that still use Minna no Nihongo  as its primary material. We 
decided to take not more than 10% out of 52 hours of teaching period for each semester. Japanese language 
course is being held twice a week and 2 hours each session. This means this research will only take 10 
minutes every class session or 20 minutes each week.  
 
ii. To promote student’s full participation or student centred learning environment. Foreign language learning 
class makes the students more a less like a parrot that has to imitate every word that teacher says in class. 
This is because repetition is among the effective method in acquiring foreign language skills. To escape a 
familiar norm in the class, we prioritize technique that brings about student centred learning environment to 
the classroom. Particularly technique that requires student to distribute information or to spark any 
arguments. 
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3.3 Framing the Basic Mechanism 
Based on the two parameters mentioned above, not all techniques suggested by Canning-Wilson (2000) are 
appropriate or aligned with this research objectives. In the first round, we chose the Reproduction Activity technique 
as a technique that is answerable to the parameters above. The development of ERIN websites has actually 
minimized any obstacles that might appear in pursuing this research because students are able to access the material 
at home and present to the class what they watch in the website.  
In the first round, the framing of this mechanism takes into consideration questions below;  
i. What : Let’s Try 
ii. Who :Students centred learning means the students are going implement the application of this material. 
   They will choose one topic and present it in class.  
iii. When : 10 minutes every class session or 20 minutes each week  
iv. How : Reproduction Activity technique. They will access the homepage at home and present it in class. 
In presenting their assignment, students are required to use the dimension below. Excerpt from Yanashima 
(2007) as a basic structure of their presentation.  
The first round of this research will choose students from Japanese language level 3. Based on the survey 
conducted before the implementation of this experiment, it shows that even though the students in level 3 has been 
taking Japanese language for 2 semesters, they still feels that their knowledge regarding Japanese culture is still at 
the general level of knowledge. Result of the survey also shows that 10 out of 17 students took this language as a 
way to understand more about Japanese culture. 4 of them say that they are very interested with the culture and they 
do spend some time reading and refer to the culture in their daily life. Only 3 students feel that they don’t really 
bother about the culture but they don’t mind learning about it in the classroom. This self evaluating pre research 
survey also denoted that only one student feels that he or she really have a clear view on what is Japanese culture 
because  of constant reading and watching of this culture. 13 out of 17 students feel that they only know about the 
culture generally for example they are very punctual and hardworking. 3 other students feel they don’t know how to 
describe Japanese culture in detail and they just see Japanese culture as any other culture in this world that have 
certain taboos and specific way in doing things. This pre survey suggests that even after 1 year taking this language, 
they still feel they lack the cultural knowledge of the language.  
 
4. Research Findings 
Findings of this research will be analyzed from two sources namely survey among the students and teacher’s 
observation.  
4.1 Survey among Students 
In a question that inquires their opinion regarding the presentation of the content of ERIN in the class where they 
have to choose the statement that they agree the most.  
a. I really like most of the presentations for it deepen my understanding of Japanese culture and I did try to 
compare it to my culture and adapt any value that I think useful to my life and culture.  
b. It shows to me not only about what is the culture but about why and how does the culture functions in 
Japanese society. 
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c. It adds variety to the Japanese language class other than language drilling all the time. 
d. Interesting to see something different from cultures of my country. 
e. I think the presentation is a waste of time because the Japanese culture is not relevant in learning Japanese 
language. 
The findings show that out of 18 students, 8 agree with statement (a), 11 students agree with statement (b), 10 
students agree with statement (c), 12 students agree with statement (d) and none of the students agree with statement 
(e). These findings advocates that from the student’s perspective, the presentation regarding Japanese culture by the 
students themselves do give them benefit in comprehending the Japanese culture.  
Other than the questions regarding presentations in class, the survey also inquire their access towards the internet 
and ERIN website.  
Table 2. Student’s Internet Access at Home 
 
1. Very easy 1 
2. Easy 9 
3. Neutral 3 
4.Difficult 4 
5.Very difficult 1 
 
Table 3. Frequency in accessing ERIN website at home 
Corner Almost Daily Once a week 3 times or less Not at all 
a. Basic skit 0 4 9 5 
b. Advanced skit 0 5 7 6 
c. Key Phrases 0 3 9 6 
d. What’s this 0 3 11 4 
e. Let’s see 0 8 6 4 
f. Let’s try 0 7 9 2 
g. Develop vocabulary 2 4 8 4 
 
Referring to the table above, although more than half of 18 students can easily access internet at home but not 
many of them access the ERIN webpage every day.  Most of them access less than 3 times a week or did not access 
at all. This tendency might resulted from student’s time limitation due to abundance of assignments for faculty’s 
compulsory subjects.  
4. 2. Teacher’s Observation 
In evaluating the usage of ERIN in the classroom, we observe the presentation from three perspectives;  
1. The usage of time by teacher and students  
2. Content of presentation 
3. Audience (students) feedback of the presentation  
In term of time consumption, most students took around 10 to 15 minutes to complete their presentation. This is 
consistent with the time estimated in the research plan.  
From the perspective of the content of presentation, unexpectedly, students have given an overwhelming 
presentation. They treat the content of ERIN as just an introduction of the cultural aspects and took the initiatives to 
present not only the content excerpt from ERIN but including extra information from other sources as well. Almost 
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all presentation apparently did their own research from the internet to give an in depth and detailed presentations 
complete with a very astounding visual as well.  If ERIN website only shows on how to do it, the students give an 
extra effort to obtain the historical and social value beneath the cultural aspect. They also displayed a more 
interesting and contemporary images compared to visual and images appeared in ERIN’s website.  
Observing at the students’ feedback towards the presentation, we see that they do give attention to their 
classmate’s presentations. This resulted from presentation of very interesting visuals and unique images that hardly 
exists in their surroundings. Sometimes questions such as “Do Japanese really do this kind of things?”, “Why are 
they so particular with this kind of things?” and the audience sometimes ask questions regarding issues raised by the 
presenter.  
5. Conclusion 
In the 1st round of this research, through literature review we managed to acquire suitable method in using audio-
visual material in foreign language classroom. This is essential in ensuring a smooth classroom coordination that 
aligns with the course objectives. The ultimate objective for this research is to integrate the linguistics aspects with 
the cultural aspects of Japanese language that will produce a language learner equipped with intercultural 
competency. Base on the presentation by the students, we saw that ERIN is a very positive catalyst in inserting 
cultural aspects into language classroom. In their presentation of ERIN, they not only introduce in details about the 
cultural aspects but went to the extends of investigating historical aspects and value judgement beneath it This ia a 
convincing practise for students to nourish a fair judgement in facing matters or cultures that are different  from 
theirs. This is an important step in nourishing intercultural competency.   
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